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Effective questioning is a key tool

in Assessment for Learning strategies and should

be planned such that a range of responses are

anticipated.

Good questions lead the learner on a journey in

which there is a balance between content (who,

what, when) and process (how, why).
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TYPES OF ASSESSMENT

• Diagnostic assessment
• Formative assessment
• Continuous assessment
• Summative assessment
• Norm-Referenced assessment
• Criterion-Reference assessment
• Ipsative assessment
• Peer assessment
• Self assessment



DIAGNOSTIC ASSESSMENT

• Diagnostic assessment is a form of pre-
assessment that allows a teacher to 
determine students' individual 
strengths, weaknesses, knowledge, and 
skills prior to instruction. It is primarily 
used to diagnose student difficulties and 
to guide lesson and curriculum planning.



FORMATIVE ASSESSMENT

• Formative assessment, including 
diagnostic testing, is a range of formal 
and informal assessment procedures 
conducted by teachers during the 
learning process in order to modify 
teaching and learning activities to 
improve student attainment.



CONTINUOUS ASSESSMENT

• Continuous assessment is a form of
educational tasks or tests that evaluates a
student's progress throughout a prescribed
course. Proponents of continuous
assessment argue that the approach allows
tracking of progress and has a chance of
offering students more support, guidance,
and opportunities to improve during the
course or programme.

Assessment is not a destination; it is at 
the heart of the journey.



SUMMATIVE ASSESSMENT

• The goal of summative assessment is to 
evaluate student learning at the end of an 
instructional unit by comparing it against 
some standard or benchmark.  Summative 
assessments are often high stakes, which 
means that they have a high point value. 
Examples of summative 
assessments include: a midterm exam.



NORM-REFERENCED ASSESSMENT

• A norm-referenced test (NRT) is a 
type of assessment or evaluation 
which yields an estimate of the 
position of the tested individual in 
a predefined population, with 
respect to the trait being 
measured.



CRITERION-REFERENCED ASSESSMENT

• Criterion-referenced tests 
and assessments are designed to 
measure student performance against 
a fixed set of predetermined criteria or 
learning standards—i.e., concise, 
written descriptions of what students 
are expected to know and be able to 
do at a specific stage of their 
education.



IPSATIVE ASSESSMENT

• Ipsative assessment is 
an assessment based on a learner's 
previous work rather than based on 
performance against external 
criteria and standards. Learners 
work towards a personal best rather 
than always competing against other 
students.



PEER ASSESSMENT

• Peer assessment, is a process whereby 
students and their peers grade 
assignments based on a rubric or 
criteria. The practice is employed to 
improve students' understanding of 
course materials as well as improve 
their metacognitive skills.



SELF ASSESSMENT

• Self-assessment, is a process whereby 
students grade assignments or tests 
based on a rubric or criteria. The 
practice is employed to improve 
students' understanding of course 
materials as well as improve their 
metacognitive skills.



WHAT TYPE OF ASSESSMENT DO YOU USE IN SCHOOL?



KEY CHARACTERISTICS OF CONTINUOUS ASSESSMENT

• SYSTEMATIC 

• COMPREHENSIVE

• CUMULATIVE

• GUIDANCE-ORIENTED



Classroom Assessment Opportunities

Checklists
Exit/Entry cards
Follow up questioning/Hinge point
Hand signals
Journals – learning/reflections
KWL chart
Minute paper
Open ended questions
Roving reporter
Four corners

Rubrics
Quizzes
Traffic lights cards
Think Pair Share
Portfolio
Class work
Games
Questionnaires
Attitude and effort observation
Group work
Pop topics
Muddiest point



CLASSROOM ASSESSMENT OPPORTUNITIES

• Checklists

• Exit/Entry cards

• Follow up questioning/Hinge point 

• Hand signals

• Journals – learning/reflections

• KWL chart

• Minute paper

• Open ended questions

• Roving reporter

• Four corners

• Rubrics

• Quizzes

• Traffic lights cards

• Think Pair Share

• Portfolio

• Class works

• Games

• Questionnaires

• Attitude and effort observation

• Group work

• Pop topics

• Muddiest point



CHECKLISTS

• An assessment checklist takes each 
learning outcome (LO), and turns it 
into one or more ‘learner can do’ 
statements. At its simplest it gives a 
Learning Outcome as a single 
‘learner can do’ statement, 
however, it can be more useful to 
break down the LO into a series of 
smaller steps that the learner needs 
to be able to do to meet the LOs

5.Checklist 3.pdf
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EXIT/ENTRY CARDS

• Exit/Entry cards are written 
student responses to questions 
posed at the beginning/end of 
a class or learning activity or at 
the end of a day. They may be 
used at any grade level and 
every subject area.”



EXIT CARDS
What types of questions work for 
Exit Cards?

• The questions should be short 
and only take a few minutes to 
write (and read) so they become 
a quick assessment check.  
Examples –

• 1. Write one thing you learned 
today.

• 2. What area gave you the most 
difficulty today? 

• 3. Something that really helped 
me in my learning today was .... 

How long do Exit Cards take? 

• As little as 1 to 2 minutes up to 
10 or 15 minutes, depending on 
the question the teacher asks.



WHAT CAN TEACHERS USE FOR EXIT CARDS?

• Cut up foolscap

• Cut up coloured paper

• Cue cards

• Photocopied exit cards

• Ongoing tracking sheets

• blogs



WHY EXIT CARDS?

• The teacher takes a look at the exit cards, which 
only takes a few minutes to do. 

• The teacher will then be given a clearer indication
of what the students know or don’t know, or their
feelings or opinions about a topic, and the teacher
can then move forward with a degree of
confidence that the teacher is giving students what
they need.



HINGE POINT QUESTION

Link to video:  https://www.youtube.com/watch?v=_zh_Pdra6WA

https://www.youtube.com/watch?v=_zh_Pdra6WA
https://www.youtube.com/watch?v=_zh_Pdra6WA


GOOD USE OF QUESTIONS

• How would you define a good question? (Why do you ask questions in 
class?) 

• Causes students to think

• Promotes discussion

• One to which every child has an answer

• One which has a purpose

• Some students, for various reasons, do not answer in class, how do you 
encourage these students to answer in class?



BLOOM’S REVISED TAXONOMY

Creating
Generating new ideas, products, or ways of viewing things

Designing, constructing, planning, producing, inventing.

Evaluating
Justifying a decision or course of action

Checking, hypothesising, critiquing, experimenting, judging

Analysing
Breaking information into parts to explore understandings and relationships

Comparing, organising, deconstructing, interrogating, finding

Applying
Using information in another familiar situation

Implementing, carrying out, using, executing

Understanding
Explaining ideas or concepts

Interpreting, summarising, paraphrasing, classifying, explaining

Remembering
Recalling information

Recognising, listing, describing, retrieving, naming, finding



EXAMPLES OF OPEN ENDED QUESTIONS
• An ice cream stand has 5 different flavours. A group of children come to the

stand and each buys a double scoop cone with 2 flavours. Each of the children
chooses a different combination of flavours and every combination is chosen.
How many children are there? Show how you got your answer.

• Represent the number 100 in as many different ways as you can.

• There are 30 legs in my backyard. There are only kids and dogs in the
backyard. How many kids and dogs could be in the backyard? Show as many
possibilities as you can.

• There is a group of 2-D shapes in a bag. Altogether there are 14 sides. What
shapes could be in the bag? Explain your answer using pictures, numbers and
words. Make a different group of shapes that also has 14 sides.



ROVING REPORTER

• A Roving Reporter is a member of a team who roams around the 
room seeking ideas and help from other groups.

• The reporter has to give the ideas posed by all the groups to the 
whole class.



FOUR CORNERS

• The four corners of the classroom can be labelled as Strongly Agree, Agree, Disagree,
and Strongly Disagree.

• Present students with a statement, like “When you add 2 even numbers the answer
is always even” and have them move to the corner that expresses their opinion.

• Students could then discuss why they feel the way they do. The teacher can listen to
student discussions and determine who has information to support their opinion and
who does not.

• Another way to use Four Corners is associated with multiple choice quizzes. Label
the corners of the classroom as A, B, C and D. Students respond to a teacher-created
question by choosing the answer they feel is correct. They must be able to give a
reason for their answer



FIST TO FIVE

• After presenting a lesson, or part of a lesson, the teacher asks students to use 
their hand to signal their depth of understanding. 

• A fist means, “I don’t understand any of it,” while all five fingers out means, “I 
understand it completely.”  

• Students can signal by raising 1, 2, 3, or 4 fingers also.  

• The teacher can readjust the next lesson or section of the lesson as needed 
based on student response.  

• To hold students more accountable for their “truthfulness” the teacher can 
call on someone who signaled a 5 to explain the concept to the class, or 
partner students who understand (5) with those who don’t (0) and let them 
teach each other for a few minutes.



KWL CHARTS

• KWL allows the teacher to see 
how much prior knowledge 
pupils have and spot any 
misconceptions and avoid 
what is already known.

• Pupils can see success.

• The KWL can be done as a 
whole class activity so that the 
teacher can model filling in the 
grid.



MINUTE PAPER

• Teacher decides what the focus of the paper should be.  

• Ask students “What was the most important thing you learned? 
What important question remains unanswered?  Set aside 5-10 
minutes of next class to discuss the results.   

• May be also used in the middle of a class. 



RUBRICS

• A rubric is an assessment tool that clearly indicates marking criteria. It can be 
used for marking assignments, class participation, or overall grades. 

• A rubric for assessment, usually in the form of a matrix or grid, is a tool used 
to interpret and grade students' work against criteria and standards.



An example of a rubric



QUIZZES

• Quizzes assess students for factual 
information, concepts and discrete 
skill.  

• There is usually a single best answer.  
Some quiz examples are:

• Multiple Choice 

• True/False 

• Short Answer 

• Paper and Pencil 

• Matching

• Classcom can be easily used during 
a quiz. 



QUIZ QUESTION EXAMPLES



TRAFFIC LIGHTS

• To get an overview of the 
understanding of the class

• Topic checklists are completed at the 
start of a topic and the information 
used by the teacher to structure the 
planned learning  -greens first, reds 
later

• At the end of the topic, students re-
traffic light their understanding of the 
learning outcomes and list what they 
need to do - make the basis of a 
revision lesson 



THINK PAIR SHARE

• Think-Pair-Share strategy is used to encourage reflection during a classroom 
activity.  It is a great way to check for understanding.

• During the "think" stage, the teacher tells students to ponder a question or 
problem. This allows for wait time and helps students control the urge to 
impulsively shout out the first answer that comes to mind.

• Next, individuals are paired up and discuss their answer or solution to the 
problem.   Finally, they share their ideas with the whole class.

• The teacher can use this activity as a formative assessment by listening to the 
conversations of each pair of students.



PORTFOLIO 
• Collection of child’s work

• shows improvement

• shows range of work

• shows strengths and interests

• shows best work

• Evidence of progress across a strand, strand unit or a theme or topic

• Hard copy and / or electronically (e-portfolios)

• Can represent AfL and AoL

• A nice idea could be to keep a portfolio form Infants to sixth class and to 
let the pupils in 6th class look at the portfolios putting their own life on a 
time line.



MATHS JOURNAL
Math journals, are special 

copybooks or files in which 

students record their math work 

and thinking. They can be used 

to: record the solutions 

to math problems, along with the 

strategy and thought processes 

used to arrive at the solution.

Children can even keep record of 

what they found difficult to do 

(e.g. using Muddiest Point 

technique).

At the end of each entry it is 

learners may wish/be asked to 

share their thoughts about the 

concept and their concerns.







This can also be a Maths Journal Prompt.



Discussion:  Is this a JOURNAL?



CLASSWORK

Possible approaches:

• Set the classwork at the beginning of the lesson (particularly effective for 
underachieving students).

• Provide written criteria for assessment in advance.

• Provide exemplars to illustrate standards.

• Encourage students to reflect on and improve their work.

• Consider the type of feedback (marks / written feedback / both.



GAMES

• Card games – Acing Math
• Link to download pdf :  http://www.pepnonprofit.org/uploads/2/7/7/2/2772238/acing_math.pdf

acing_math.pdf
http://www.pepnonprofit.org/uploads/2/7/7/2/2772238/acing_math.pdf


QUESTIONNAIRE

The first question is one you should 
ask yourself:

"What do I hope to learn from asking the 
questions?"

This defines your objectives: what you want 
to achieve by the end of the survey.



QUESTIONNAIRE

Question sequence

• Screens – to find out early who’s 
completing the questionnaire 
example gender, ages etc

• Warm-ups – questions that are 
simple to answer

• Skips – will include ‘yes’ or ‘no’ 
questions example if ‘no’ 
continue to question 5

• Difficult – open ended questions 
where students need to write to 
answer

Question Mode

• Face-to-face as an interview 
presented orally

• Paper and pencil

• Computerized questionnaire 
example using classcom



TEACHER OBSERVATION 

• Teacher observation spontaneous or planned, can happen at any time a teacher and 

pupil interact. Observations made by the teacher in the classroom provide some of 

the most immediate and accurate information about a child’s learning. 

• It includes listening and watching and requires the teacher to notice recognise and 

respond to the child’s thinking and actions. When teacher observation is complied as 

a written record it allows the teacher to describe a child’s learning in context. These 

records can make the planning of further work for an individual, group or whole class 

more focused and systematic.

• The teacher can observe how a pupil collaborates with others, what their learning 

needs are, their ability to transfer skills and knowledge and information on how pupils 

acquire and master different skills. Some of the knowledge and skills acquired but the 

child are best observed in action and in some cases teacher observation may often be 

the only way to assess a child’s progress accurately. 



GROUP WORK

• Team Based Learning where students are grouped according to their different 
skills example someone who is creative, another who is sequential, the other 
one who is precise etc

• Collaborative and/or cooperative Learning used for problem based learning 
(PBL) where students can help each other even if they are on different levels.



THE MUDDIEST POINT

• Pass out a card near the end of the 
lesson.

• Ask students to write down the part 
of the lesson they understood least.

• Collect the cards at the end of 
lesson.

• Review the muddiest points at the 
beginning of the next lesson.



CAN A MATHS TRAIL BE USED FOR CONTINUOUS 
ASSESSMENT PURPOSES?



ANOTHER OPPORTUNITY FOR CONTINUOUS ASSESSMENT?

Link to video:  https://www.youtube.com/watch?v=CGf8lJ3Et8A

https://www.youtube.com/watch?v=CGf8lJ3Et8A


LOW FLOOR, HIGH CEILING TASKS

Cruising news

Take Home Task 1- Cruising News - Data Sheet and Instructions - Session 4.pdf




WHAT DO YOU NOTICE? WHAT DO YOU WONDER?



WHAT COLOUR IS: 

•61
•64
•72  ?



 LOW FLOOR, HIGH CEILING TASK  by
DAN FINKEL



Concept Cartoons
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DISCUSSION

Link to Video:  https://www.youtube.com/watch?v=baNwzUrt7T0&t=69s

https://www.youtube.com/watch?v=baNwzUrt7T0&t=69s


ONE MORE THING THANK YOU


